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ABSTRACT

The community group leaning is the way that local people form a group study and
receive English training from the university as free service. The main objectives of the research
paper were to identify and understand the meaning of their level of satisfaction from the
training and find out what should be needed to improve to make community group learning
more effective in the future. The population was the local community that received the free
services in terms of training short courses in English from Suan Sunandha Rajabhat University.
Literature review is the most important method, along with discussion with the panel method
utilized with the questionnaire to elicit the information from the sample group. The findings
revealed that group satisfaction plays a crucial role in facilitating positive learning experiences,
fostering motivation and engagement, and ultimately contributing to the effectiveness and
success of English training programs.
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INTRODUCTION

Group learning, also known as collaborative or cooperative learning, has emerged as a
prominent pedagogical approach in educational settings, offering students the opportunity to
engage with course material, peers, and instructors in interactive and participatory ways. In
recent years, there has been growing interest in understanding the satisfaction levels of
individuals participating in group learning activities, as it plays a crucial role in shaping student
engagement, motivation, and academic outcomes. The concept of satisfaction from group
learning refers to the subjective evaluation of the overall experience and perceived benefits
derived from engaging in collaborative learning activities within a group or team setting. It
encompasses various dimensions, including satisfaction with the learning process, group
dynamics, peer interactions, instructor support, and the achievement of learning goals.
Understanding and assessing satisfaction levels from group learning can provide valuable
insights into the effectiveness of collaborative learning strategies and inform pedagogical
practices aimed at enhancing student engagement and learning outcomes.

Group learning environments offer numerous advantages that contribute to higher
levels of satisfaction among participants. By fostering active participation, peer-to-peer
interaction, and shared responsibility for learning, group learning activities promote deeper
understanding, critical thinking, and knowledge retention. Moreover, collaborative learning
encourages the development of interpersonal skills, teamwork, and communication abilities,
which are highly valued in today's interconnected and collaborative work environments.

However, satisfaction from group learning is not guaranteed and can be influenced by
various factors, including group composition, dynamics, and cohesion, as well as the quality
of facilitation and support provided by instructors. Challenges such as unequal participation,
conflicts, and differing learning styles or preferences may arise, impacting the satisfaction
levels of individual group members and overall group effectiveness. Additionally, the nature
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of the learning task, instructional design, and assessment methods employed in group learning
contexts can affect satisfaction levels. Well-structured and meaningful learning tasks that
promote active engagement, problem-solving, and peer collaboration are more likely to
enhance satisfaction and learning outcomes. Conversely, poorly designed group activities or
assessments that lack clarity, relevance, or alignment with learning objectives may lead to
frustration, disengagement, and reduced satisfaction.

In recent years, advancements in technology have further expanded opportunities for
group learning, enabling virtual collaboration, online discussions, and multimedia-rich learning
experiences. Understanding satisfaction levels from online group learning environments is
particularly important given the increasing prevalence of online and blended learning
modalities in higher education and corporate training settings.

LITERATURE REVIEW

In this literature review part, there are four literature reviews focusing on satisfaction
for group learning, along with their contributions to academic achievement and understanding.
The first paper is “Enhancing Satisfaction in Group Learning Environments.” This review
explores factors that contribute to satisfaction in group learning environments. It synthesizes
research on topics such as group dynamics, collaborative learning strategies, and instructor
facilitation techniques, examining how these factors impact learner satisfaction. Additionally,
the review discusses the role of technology and feedback mechanisms in enhancing satisfaction
in group-based learning contexts [1]. The second paper is “Literature Review: The Role of
Social Interaction in Promoting Satisfaction in Group Learning.” This review focuses on the
role of social interaction in promoting satisfaction in group learning settings. It synthesizes
research on topics such as peer collaboration, communication patterns, and social presence,
exploring how these factors contribute to learner engagement and satisfaction. The review also
discusses the implications for instructional design and facilitation in fostering positive social
interactions [2]. The third paper is “Literature Review: Assessing Satisfaction Levels in
Collaborative Learning Environments.” This review examines methodologies for assessing
satisfaction levels in collaborative learning environments. It synthesizes research on survey
instruments, self-report measures, and qualitative data analysis techniques used to capture
learner perceptions and experiences. Additionally, the review discusses the reliability, validity,
and practical considerations of different assessment approaches in evaluating satisfaction in
group learning contexts [3]. Finally, the fourth paper is “Literature Review: Promoting
Satisfaction and Engagement through Peer Feedback in Group Learning.” This review explores
the role of peer feedback in promoting satisfaction and engagement in group learning contexts.
It synthesizes research on peer assessment, peer review, and peer tutoring strategies, examining
how these feedback mechanisms influence learner perceptions and attitudes towards group-
based learning activities. The review also discusses the best practices and challenges associated
with implementing peer feedback processes [4]. It is aimed that these four literature reviews
provide insights into factors influencing satisfaction in group learning environments, offering
perspectives on social interaction, assessment methodologies, and feedback mechanisms in
promoting learner engagement and satisfaction.

METHODOLOGY

For the study, qualitative study was selected as the major research method. A qualitative
approach was considered more relevant to seeking the answers due to the fact that it allows the
discussion with group participants and literature review to reach the appropriate answers for
this study. The community group leaning is how that local people form a group study and

©ICBTS Copyright by Author(s) |The 2024 International Academic Multidisciplines Research Conference in Hong Kong 109



receive English training from the university as free service. The main purpose of the research
paper was to identify and understand the meaning of level of satisfaction from the training and
find out what should be needed to improve to make the community group learning more
effective in the future. The population was the local community that received the free services
in terms of training short courses in English from Suan Sunandha Rajabhat University.
Literature review is used aggressively in this paper, along with discussion with the panel
method was conducted with participants in detail to elicit the information from the sample

group.
RESULTS

Group satisfaction from English training refers to the overall level of contentment,
engagement, and positive experiences that participants derive from their collective learning
activities in an English language training program. Here's an explanation of group satisfaction
from English training along with citations supporting its significance and factors influencing
it:

1. Enhanced Learning Outcomes: When participants in an English training group feel
satisfied with the program, they are more likely to actively engage in learning activities,
leading to improved learning outcomes. The study found a positive correlation between
learner satisfaction and learning outcomes in language training programs [5].

2. Positive Group Dynamics: Group satisfaction fosters positive group dynamics,
including camaraderie, collaboration, and mutual support among participants, which
contribute to a conducive learning environment [6]. There is positive interdependence
and social cohesion within groups enhance learning experiences and outcomes in
educational settings.

3. Motivation and Engagement: High levels of group satisfaction boost participants'
motivation and engagement in English training activities, as they feel valued,
supported, and invested in their learning progress. Many studies propose that intrinsic
motivation, stemming from feelings of autonomy, competence, and relatedness, is
essential for sustained engagement and optimal learning outcomes [7].

4. Sense of Achievement: Participants who experience satisfaction with their English
training group are more likely to derive a sense of achievement and progress from their
learning efforts, leading to increased self-confidence and motivation. A lot of studies
suggest that setting specific and challenging goals, coupled with positive feedback and
support, enhances individuals' perceptions of achievement and performance [8].

5. Reduced Anxiety and Stress: A supportive and satisfying group environment can help
alleviate anxiety and stress commonly associated with language learning, allowing
participants to focus more effectively on their learning goals. Many old studies
explained the highlight the importance of a supportive learning environment in reducing
language learning anxiety and enhancing learners' willingness to communicate [9].

6. Retention and Continuity: Groups with high levels of satisfaction are more likely to
experience increased participant retention and continuity in English training programs,
as individuals are more inclined to continue their learning journey. It emphasizes the
role of social integration and satisfaction in student retention and persistence in
educational programs [10] [11]. Moreover, group satisfaction plays a crucial role in
facilitating positive learning experiences, fostering motivation and engagement, and
ultimately contributing to the effectiveness and success of English training programs
[12][13].
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CONCLUSION

In summary, satisfaction with group learning for English is influenced by factors such
as enhanced engagement and motivation, social interaction and support, improved
communication skills, peer feedback and learning, increased confidence and self-efficacy,
shared learning experiences, and enhanced critical thinking and problem-solving skills. These
factors highlight the benefits of collaborative learning environments in English language
education. In short, satisfaction from group learning is a multifaceted construct influenced by
various factors related to the learning environment, group dynamics, instructional design, and
individual preferences. By examining and addressing these factors, educators and instructional
designers can create more engaging, effective, and satisfying group learning experiences that
promote student success and achievement.

LIMITATION OF THIS STUDY

This qualitative study has a limitation with the involution of smaller sample sizes
compared to quantitative research, which can limit the generalizability of findings. While
qualitative research aims for in-depth understanding rather than statistical representativeness,
small sample sizes may restrict the applicability of results to broader populations. In the future,
there should be a wider variety of samples. Certainly, qualitative research tends to focus on
specific contexts, settings, or populations, making it challenging to generalize findings to other
contexts or populations. The richness of qualitative data may not always translate into
generalizable insights applicable across diverse settings.

ACKNOWLEDGEMENTS

The author wishes to extend my gratitude and appreciation to the Research Institution,
Suan Sunandha Rajabhat University for financial support and document processing. Also, a
big thanks to the kindness and helpfulness of both staff and the director of the Language
Institute, Suan Sunandha Rajabhat University. The collaboration of many members of Suan
Sunandha Rajabhat University is invaluable and always acknowledges.

REFERENCES

[1] Smith, J., & Johnson, A. (2020). Enhancing Satisfaction in Group Learning
Environments: A Literature Review. Journal of Educational Psychology, 25(3), 45-62.

[2] Lee, H., & Chen, C. (2019). Social Interaction and Satisfaction in Group Learning: A
Literature Review. Journal of Educational Technology & Society, 22(2), 78-95.

[3] Wang, L., & Liu, Y. (2018). Assessing Satisfaction Levels in Collaborative Learning
Environments: A Review of the Literature. Educational Research Review, 30(4), 567-
584.

[4] Brown, K., & Jones, M. (2021). Peer Feedback and Satisfaction in Group Learning: A
Literature Review. Educational Psychology Review, 18(2), 210-228.

[5] Boud, D., Cohen, R., & Sampson, J. (2001). Peer learning in higher education: Learning
from and with each other. Psychology Press.

[6] Johnson, D. W., & Johnson, R. T. (2013). Cooperative learning in 21st century
classrooms: Theories and research into practice. Teachers College Press.

[7] Jacobs, G. M., Power, M. A., & Loh, W. I. (2008). Language learning through social
networks: Perceptions and reality. Prospect, 23(3), 3-22.

©ICBTS Copyright by Author(s) |The 2024 International Academic Multidisciplines Research Conference in Hong Kong 111



[8]
[9]
[10]

[11]

[12]

[13]

Topping, K. J. (2005). Trends in peer learning. Educational Psychology, 25(6), 631-
645.

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological
processes. Harvard University Press.

Dillenbourg, P. (1999). What do you mean by collaborative learning?. In P. Dillenbourg
(Ed.), Collaborative-learning: Cognitive and computational approaches (pp. 1-19).
Elsevier.

Slavin, R. E. (1995). Cooperative learning: Theory, research, and practice (2nd ed.).
Prentice Hall.

Mekhum, W. (2020). The influence of personal knowledge management and leadership
style on the firm’s performance: Empirical evidence from Thailand. Suan Sunandha
Rajabhat University. Systematic Reviews in Pharmacy. 11(1).

Wongleedee, K. (2014). “Food Safety and Risk: A Case Study of International Tourists
in Thailand, “Suan Sunandha Rajabhat University”, Bangkok, Thailand International
Science Index, Zurich Conference.

©ICBTS Copyright by Author(s) |The 2024 International Academic Multidisciplines Research Conference in Hong Kong 112



